PSY 570 (Teaching of Psychology) 
Spring 2011 
Dr. Laura Madson 
Office: SH 342

Phone: (575) 646-6207
Email: lmadson@nmsu.edu
Course Description: 

This class serves both new and experienced teachers. It will help new teachers design and conduct a successful course and help experienced teachers improve their teaching. The course focuses on developing and conducting a course in Introductory Psychology, although most of the issues and techniques we will discuss will apply to other courses as well. My goal is to model the principles of a student-centered classroom. Consequently, this class may be unlike other courses you have taken (e.g., there are no exams and no papers in the traditional sense and I will not lecture much). Instead, you will demonstrate your learning via a series of products that should both facilitate additional learning and serve as useful resources in your future teaching. 

The semester is broken into two broad sections: 1) What college teachers should do and why; 2) How to achieve those goals. The first section will include discussions of characteristics of today’s college students, the critical competencies college graduates should have developed, the status quo in teaching and learning at U.S. institutions of higher education, the importance of creativity and emotional development in education, and what the best college teachers do. The second section will include lessons on best practices in undergraduate education, significant learning, integrated course design, team-based learning. assessing learning, and documenting one’s teaching success.

PREREQUISITES:  None

REQUIRED TEXTS:  (Available through Amazon.com or from the publisher)

Bain, K. (2004).  What the best college teachers do. Harvard University Press:  Cambridge, MA.

Fink, L. D. (2003). Creating significant learning experiences: An integrated approach to 

designing college courses. Jossey-Bass: San Francisco, CA.

Articles posted on Blackboard
EMAIL: Official communication to you will often come through your NMSU e-mail box. Please access it regularly, or forward it to your current use address, as your success in college may depend on your ability to respond quickly.

COURSE OBJECTIVES

Students will:

· design an Intro Psych course in their learning team using best practices identified in research on the scholarship of teaching and learning. This course design will include:
· course objectives describing what students will be able to DO at the end of the Intro Psych course
· a plan to assess the course objectives
· learning objectives for each day of the Intro Psych class, including reading assignments
· selection of an Intro to Psychology textbook 
· a detailed plan of one unit 
· a syllabus for an Intro Psych course 

· design a course evaluation reflecting best practices in teaching and learning and use it to evaluate PSY570 (in additional to the standard course evaluation used by the Psychology Department)

· practice teaching
· observe two undergraduate classes taught by two different faculty members and write an essay reflecting on the experience (e.g., the strengths and weaknesses of each class, observations about students’ in-class behavior, insights that could be applied to one’s own course)

· discuss critical competencies for college graduates, strategies for addressing the diversity of backgrounds among college students (e.g., collaborative and team-based learning), and a broadened sense of what “education” means

· become excited about teaching psychology

COURSE REQUIREMENTS: 

1) Participation in student learning teams: All students will be assigned to permanent learning teams that will be used throughout the course to enhance students’ learning. The various components of a class syllabus described below (i.e., course objectives, assessment plan, unit, plan, daily learning objectives, course schedule, and final syllabus) will be completed and evaluated in your team. In other words, you’ll work together with your teammates to create these assignments and you’ll all earn the same grade on each of them. Teams’ performance will be one component of students’ final course grade (see below for more information). You will be given considerable in-class time to work on these assignments with your teammates. 
2) Peer Evaluation of Team Members: After each team activity, you will evaluate your teammates on their performance as teammates on that activity. This evaluation is a critical aspect of team-based learning because it holds team members accountable to their teammates and helps students improve their ability to work with diverse others. Peer evaluations will be collected electronically using web-based software. This procedure allows students to give teammates constructive feedback anonymously. 

All members of a team earn the same initial grade on the culminating team activities. With the exception of the first team activity, students’ final grade on each team activity will be determined by weighting their raw score by their peer evaluation score on the activity. In other words, being reliable, helpful, and easy to work with can increase your grade on each culminating team activity; being unreliable, unhelpful or difficult to work with can decrease your grade on the activity. 

Peer evaluations will be collected on the first culminating team activity but will not be used to calculate students’ final grade on the activity. Doing so allows students one chance to give and receive feedback from their peers without affecting anyone’s grade.

Students who do not complete the peer evaluation within 7 days of the due date for each team activity will receive a score of zero on the activity. 

3) Classroom observation reflection essay - Teachers can learn a great deal by observing their peers in action. Classroom observations outside your discipline are especially powerful because you can focus on the teaching rather than the content. You will select and observe two undergraduate classes taught by two different instructors. The courses you observe must be outside the psychology department. Please contact each instructor in advance for his/her permission to visit class. Also ask his/her preferences regarding when you visit, where you should sit, etc. 

Although you are free to observe anyone that you wish (aside from the limitations specified above), consider the following suggestions:

· Compare two sections of a single course taught by different instructors

· Compare two courses of similar size and format (e.g., two large lecture-format courses)

· Observe award-winning instructors (see a list at the Teaching Academy’s website: teaching.nmsu.edu)

· Observe two senior faculty members, two new faculty members, or one of each
· You may want to arrive early and chat informally with students enrolled in the courses regarding their impressions of the course and the instructor.

Elements to look for in your observations include:

· How did the instructor spend class time (e.g., how many minutes spent lecturing, how many questions did the instructor ask, how many minutes were used to elicit discussion, did he/she use technology)? 

· What were the students doing during class (e.g., taking notes, asking questions, texting, sleeping, strolling in late)? 

· What were your experiences during class (e.g., could you understand the content, could you take good notes over the content, was technology used effectively, were you struggling to stay awake, would you like to take a course from this instructor, etc.)?

· What qualities of this instructor/class would you like to integrate in your teaching?

· What qualities of this instructor/class would you like to avoid in your teaching?

Your essay should identify the two classes you observed (e.g., class title, instructor’s name, length of class period) and describe your observations. Your essay need not have any particular structure or format. Essays should be approximately five double-spaced pages. Your essay will be evaluated on the degree to which it meets the following criteria:

· Are the observations detailed and specific?

· Is the self-reflection insightful and comprehensive?

· Does the essay demonstrate thorough consideration of the strengths and weaknesses of each classroom experience?

· Are the identified desirable and undesirable qualities reasonable given the pedagogical literature?
Each criterion will be evaluated on a three-point Check-Plus-Minus scale. These individual ratings will be used to determine a holistic score, also on the scale below.

	1
	2
	3
	4
	5

	Unsatisfactory
	Below Average
	Average
	Good
	Outstanding


4) Course objectives – Your team will write course objectives for an Intro Psych course and bring one copy of them for each student in class. Each objective should be an observable, measurable behavior (e.g., what students should be able to do after successfully completing the course). For example, objectives should contain verbs such as practice, write, explain, conduct, discuss, etc. Avoid verbs such as learn, understand, comprehend, appreciate, etc. Be careful with verbs like improve, increase, decrease, etc., as these imply pre-post measurement you may not intend. Don’t be afraid to think big or creatively. Strive to structure the course around one or more themes or Big Question(s) to help students integrate the course into a coherent whole rather than a disjointed set of unrelated topics. For ideas, refer to the critical competencies we’ll be reading about as well as the Project Syllabus website sponsored by the Office of Teaching Resources in Psychology. 
Your team will bring one copy of your course objectives for each student in class on the day the objectives are due and give a five minute presentation explaining your choice of objectives.
I will evaluate the objectives on the degree to which they meet each of the following criteria:

· Are the objectives observable, measurable behaviors?

· Are they specific enough to facilitate lesson and assessment planning?

· Do the objectives include authentic tasks that go beyond “learn and remember?”

· Do they go beyond “the usual” (e.g., are ambitious, creative, cool)?

Each criterion will be evaluated on a three-point Check-Plus-Minus scale. These individual ratings will be used to determine a holistic score, also on the scale below.

	1
	2
	3
	4
	5

	Unsatisfactory
	Below Average
	Average
	Good
	Outstanding


5) Assessment plan – Your team will describe how you will assess your course objectives. The plan may include exams, formal writing assignments, in-class activities, projects, etc. 

The plan should describe each assessment in detail including a full grading rubric and the weight given to each assessment technique (e.g., 25% of final grade).  I should be able to evaluate any student product as you intend based on your assessment plan. Regarding grade weights, you may weight a collection of assessments rather than weight each assessment separately (e.g., 2 points/muddiest point paper; all papers worth 15% of final grade). I should also be able to calculate a student’s final grade as you intend based on the information in your assessment plan.

For example, if you plan to use exams, describe the number and type of items, the format (i.e., in-class vs. take-home), the content covered by the exam, 5-8 sample questions, and where the exam fits in the progression of the course. In short, anything you would give students (questions, assignments, quizzes, instructions, grading rubrics), you should include as part of your assessment plan. 
Please include a list of your course objectives as part of your assessment plan and specify which objective(s) is/are being assessed by each activity in your assessment plan. Your assessments and your objectives should be conceptually aligned. That is, every assessment should be tied to at least one objective and every objective should have at least one assessment. 

Your team will distribute copies of your assessment plan to each student in class on the day it is due and will give a ten-minute presentation briefly explaining the plan. 
Your team’s plan will be evaluated on the degree to which it meets the following criteria:

· Does each assessment appropriately measure each course objective?

· Is the rubric appropriately specific?

· Is there an adequate variety and quantity of assessments?

· Do the assessment techniques enhance learning in addition to simply assessing learning?
· To what degree do the assessments integrate the seven principles of good practice?
· Are the assessment techniques likely to be fun and engaging from a students’ point of view?
Each criterion will be evaluated on a three-point Check-Plus-Minus scale. These individual ratings will be used to determine a holistic score on the scale below.

	1
	2
	3
	4
	5

	Unsatisfactory
	Below Average
	Average
	Good
	Outstanding


6) Daily learning objectives & course schedule – One process that can transform your teaching is to plan a specific learning objective for each day of class. Doing so requires considerable thought and planning but it is well worth the time. Learning objectives are “smaller” and more specific than the course objectives your team has already written. The daily learning objectives should break the course objectives down into the component skills, knowledge, and abilities students will need to achieve the course objectives. 
To do so, your team will select an Intro Psych textbook from a selection I will provide courtesy of several different textbook publishers (you may want to refer to the text book compendium available on the Office for Teaching Resources in Psychology website). Start by break your team’s course objectives into manageable daily learning objectives. Then identify what skills and/or information students will need in order to achieve each day’s objectives. Select topics and reading assignments based on this analysis. 

For convenience, assume the class meets three days/week in fifty-minute periods using the Spr ‘11 class schedule. Your team’s course schedule should identify a specific topic and at least one learning objective for each day of class. You should also identify a reading assignment for each day of class, although each day need not have a unique reading assignment (e.g., you can assign Chap 2. for three days of class). Similarly, each day need not have a unique learning objective, although there should be sufficient variety in learning objectives across the course. The reading assignments will presumably be from the textbook your team selects but don’t feel overly wedded to it. Feel free to use readings from other sources or skip reading altogether when appropriate to the day’s learning objective.
Your team will distribute copies of your course schedule and daily learning objectives to each student in class on the day it is due. Your team will give a five-minute presentation justifying your learning objectives, your inclusion of the specified topics and your exclusion of other topics. Also describe your rationale behind the sequence of the specified topics. Although it is acceptable to follow the textbook, your rationale should not be limited to that as a justification for your order of topics.
Your product will be evaluated on the degree to which it meets the following criteria:

· Do the learning objectives use one or more best practices? 
· Are the daily learning objectives reasonable given a fifty-minute class period?

· Do the learning objectives demonstrate adequate specificity and variety?

· Are themes or a Big Question evident in the schedule and learning objectives? 
· Is the inclusion and exclusion of topics reasonable and thoughtful? 

· Is the sequencing rationale reasonable and thoughtful?

Each criterion will be evaluated on a three-point Check-Plus-Minus scale.  These individual ratings will be used to determine a holistic score, also on the scale below.

	1
	2
	3
	4
	5

	Unsatisfactory
	Below Average
	Average
	Good
	Outstanding


7) Unit plan – Your team will plan one unit for your Intro Psych course. Because working on a common topic will facilitate more meaningful discussion across teams, your unit must contain the chapter on stress and coping. Your team has the option of including other chapters in the unit if that makes sense given the overall structure of your team’s class. 
The plan should include at least one learning objective for the unit (i.e., the course objective or objectives that correspond to this content) and a detailed outline of every class period in the unit (i.e., daily learning objectives, reading assignments, lectures, in-class activities, and assessment techniques), including time estimates for each class element (e.g., ten minute shaping demonstration). 
Another person should be able to successfully teach the unit based solely on your team’s plan. If you plan to lecture, you should provide an outline of each lecture, including any examples, along with a time estimate. Activities should include any materials you would give students and detailed instructions for the instructor. Also include specific assessments you plan to use. Your team’s unit plan will be evaluated on the degree to which it meets the following criteria:
· Does the unit form a coherent whole?

· Does the unit plan contain sufficient detail (i.e., could I teach the unit based solely on the content of the unit plan)?

· Do the learning objectives appropriate (i.e., observable and measurable behaviors that go beyond “learn and remember”)?
· Does the unit incorporate best practices, including active learning techniques?

· Are the specified activities/lectures likely to accomplish the learning objective(s)?

· Are the learning objectives assessed appropriately?

· Is the unit appropriate in content, length, and level of detail for an Intro Psych course?

Each criterion will be evaluated on a three-point Check-Plus-Minus scale. These individual ratings will be used to determine a holistic score, also on the scale below.

	1
	2
	3
	4
	5

	Unsatisfactory
	Below Average
	Average
	Good
	Outstanding


8) Course evaluation – Your team will construct a course evaluation reflecting best practices in teaching and learning. Although it may be tempting to simply ask everything your team can dream up, your course evaluation should be a manageable length (e.g., something you wouldn’t mind collecting during your own class period or mind completing as a student). The evaluation should include appropriately labeled response scales.

Should your course evaluation include subscales, indicate which individual items will be combined and specifically how they should be combined (e.g., average items 1-5). Your team is welcome to include open-ended items in addition to closed-ended items.
Bring one copy of the course evaluation for each student to class on the day it is due.
Your team’s course evaluation will be evaluated on the following criteria:

· Does the evaluation reflect best practices in undergraduate education?

· Does it assess specific behaviors rather than purely attitudes or perceptions?

· Does it assess various aspects of the course (e.g., the instructor, students, course structure, and other relevant aspects of the course)?

· Is the evaluation of a manageable length?

· Would the evaluation be appropriate for any undergraduate course (i.e., not just Intro Psych)?
· Would the evaluation help students reflect on their learning?

· Would the evaluation provide the instructor with helpful feedback regarding the course (e.g., provide specific ideas about what elements to retain and what elements to change)?
Each criterion will be evaluated on a three-point Check-Plus-Minus scale.  These individual ratings will be used to determine a holistic score, also on the scale below.

	1
	2
	3
	4
	5

	Unsatisfactory
	Below Average
	Average
	Good
	Outstanding


9) Course syllabus – Your team’s course syllabus should contain all of the elements you have already completed (e.g., course objectives, assessments, daily learning objectives, etc.) plus any other necessary elements (see the Dean’s annual syllabus memo for a guide to NMSU policy; see also the Project Syllabus website sponsored by the Office of Teaching Resources in Psychology). Your course may change throughout the semester so be sure that all the elements of your syllabus are internally consistent.
Your team will distribute copies of your course syllabus to each student in class on the day it is due. Your team will give a ten-minute presentation briefly explaining your team’s rationale for each of the following:
· course objectives and assessments
· choice and sequence of topics 
· choice of reading assignments/textbook 
· selected teaching strategy or strategies
Your team’s syllabus and presentation will be evaluated on the degree to which they meet the following criteria:

· Does the syllabus contain appropriate information and detail (e.g., policies, assignments, grading criteria, etc.)?

· Does the course incorporate a variety of best practices?
· Are the course objectives assessed appropriately?
· Does the course require students to demonstrate higher levels of thinking/learning?

· Is the syllabus internally consistent?

· Does the course seem like it would be fun and engaging for students?

· Is the presentation clear and thoughtful?

Each criterion will be evaluated on a three-point Check-Plus-Minus scale.  These individual ratings will be used to determine a holistic score, also on the scale below.

	1
	2
	3
	4
	5

	Unsatisfactory
	Below Average
	Average
	Good
	Outstanding


10) Practice teaching – Each student (not teams) will present two micro-lessons in class. Each micro-lesson should use no more than ten minutes of class time (including any preparation time). These lessons should be on a topic outside of your area of expertise. 

Prior to presenting your lesson, you will turn in a list of all required materials, one or more learning objectives for the lesson, and a specific description of the procedure for the lesson (if you choose to give a lecture, you’ll turn in your lecture notes and learning objectives). The learning objective should be an observable behavior that you will be able to measure during the lesson. Although not required, you are encouraged to try active learning techniques published in Teaching of Psychology or another teaching resource.

After each lesson, your peers and I will give you formative feedback (i.e., not graded) on each of the following criteria using a three-point Check-Plus-Minus scale
· Did the lesson fulfill its learning objective(s)?

· Did the lesson require higher-level thinking/learning skills from students? 

· Was the lesson appropriate in depth & level of difficulty for an Intro Psych course? 

· Was the lesson appropriate in duration?

· Was the lesson clear and well-organized?

· Was the lesson fun and engaging from a student’s point of view?
11) Reading accountability exercises – You will be expected to respond to a series of questions about the assigned readings. I’ll do my best to distribute these electronically so you may type your responses. Each exercise will be evaluated on a three-point Check-Plus-Minus scale.
CALCULATING GRADES: Team activities are indicated in bold. The reading accountability exercises and the final version of your team’s course syllabus contribute the largest percentage to your final grade. The reading accountability exercises are weighted heavily because they will prepare you to participate fully in class discussions and develop the various pieces of your course. Your team’s final course syllabus is weighted heavily for two reasons: 1) Doing so allows your team to receive feedback on the first submissions of the various components of your course with little pressure; and 2) Given that your thinking about teaching and learning may change considerably over the semester, your team’s final course syllabus is a better reflection of your performance than those initial submissions.
	Assignment
	% of final grade

	Classroom observation essay
	5%

	Course objectives
	5%

	Assessment plan
	5%

	Daily learning objectives & course schedule
	5%

	Unit plan
	5%

	Course evaluation
	5%

	Course syllabus
	           40%

	Reading accountability exercises
	           30%









      100%

WITHDRAWALS:  To withdraw from this class, you must complete and turn in a signed withdrawal form prior to 3/9.  Students will not be automatically dropped from the class for any reason.  In other words, if you haven’t done the paperwork, you are still enrolled in the class.

ACADEMIC HONESTY:  Acknowledging that the vast majority of NMSU students do not engage in dishonest behavior, the university's policy regarding academic dishonesty and plagiarism will be upheld in this class. Plagiarism is using another person’s work without acknowledgment, making it appear to be one’s own. Any ideas, words, pictures, or other intellectual content taken from another source must be acknowledged in a citation that gives credit to the source. This is irrespective of the origin of the material, including the Internet, other students’ work, unpublished materials, or oral sources. Intentional and unintentional instances of plagiarism are considered instances of academic misconduct. It is the responsibility of the student submitting the work in question to know, understand, and comply with this policy.

If no citation is given, then borrowing any of the following* would be an example of plagiarism: 

· an idea or opinion, even when put into one’s own words (paraphrase) 

· a few well-said words, if these are a unique insight 

· many words, even if one changes most of them 

· materials assembled by others, for instance quotes or a bibliography 

· an argument 

· a pattern of ideas 

· graphs, pictures, or other illustrations 

· facts 

· all or part of an existing paper or other resource
*This list is not meant to include all possible examples of plagiarism. 

Even with a citation, failure to put quotation marks around direct quotations also constitutes plagiarism, because it implies that the writing is your own.   Material should either be paraphrased or clearly designated as a quotation.  Note that replacing words with synonyms, changing verb tense or other minor alterations do not qualify as paraphrasing. Refer to the following websites for additional guidelines:  

http://www.nmsu.edu/%7Evpsa/SCOC/misconduct.html
http://lib.nmsu.edu/instruction/plagiarismforstudents.htm
INCOMPLETES:  University policy dictates that a student may be given an incomplete ONLY if he or she has passed the first half of the course, and is precluded from successful completion of the course by a documented illness or family crisis.  Keep in mind, the instructor decides what constitutes "precluded from successful completion".  If something arises in your life that interferes with your ability to do your best in this class, talk to me about it ASAP. The sooner you talk to me, the more options I have to help you.

ADA:  If you have or believe you have a disability, you may wish to self-identify.  You can do so by providing documentation to the Services for Students with Disabilities office located at Corbett Center rm. 244 (phone:  646-6840).  Appropriate accommodations may then be provided for you.  If you have a condition which may affect your ability to exit safely from the premises in an emergency or which may cause an emergency during class, you are encouraged to discuss this in confidence with the instructor and/or the director of the Disabled Student Programs.  Feel free to call Michael Armendariz, Coordinator of Services for Students with Disabilities, at 505-646-6840 with any questions you may have on student issues related to the Americans with Disabilities Act (ADA) and/or Section 504 of the Rehabilitation Act of 1973.  All medical information will be treated confidentially.

TENTATIVE SCHEDULE: *** indicates Reading Accountability Exercise due in class
	Date
	Topic
	Before class preparation
	Learning objective
	In-class activity

	1/14
	Course Orientation; Teaching goals & perspectives
	Complete Teaching Goals Inventory & (teachingperspectives.com)
	Articulate your beliefs & goals related to teaching and learning
	Team formation, circle surprising TGI items, compare beliefs and goals with your teammates.

	1/17
	NO CLASS 
	
	
	

	1/19
	What does it mean to “teach” and “learn?”
	Answer Bain epistemological Q’s***
	Discuss the epistemology of teaching and learning
	Write a team response for the epistemological questions.

	1/21
	What should students be learning in college
	Greater Expectations pp. vii-xii, Gardiner pp. 7-24***
	Discuss characteristics of current college students and critical competencies
	Clarify class obs. assignment, teams identify most important statement from GE 

	1/24
	The status quo
	Gardiner pp. 37-72***
	Discuss how the reality of college education differs from the ideal
	Teams pick best discussion question; full-class discussion of those questions

	1/26
	The status quo at NMSU
	Classroom observation essay due in class
	Identify trends in NMSU classes
	Write 2 sentences that describe teaching and learning at NMSU.

	1/28
	What do the best teachers know about how students learn?
	Bain Chaps 1-2***
	Identify four “big questions” that could be addressed in an Intro Psych course.
	Write Big Q’s on board, discuss, teams identify one or more Big Q’s for their class

	1/31
	How do the best teachers prepare to teach?
	Bain Chap. 3***
	Describe what it means to think like a psychologist
	Discuss what students need to be able to do to “design an experiment” and what do we need to have them/us do for students to acquire those skills


	Date
	Topic
	Before class preparation
	Learning objective
	In-class activity

	2/2
	What do the best teachers expect of their students?
	Bain Chap. 4***
	Outline a unit that will confront students with questions of who they are as human beings.
	Outline another unit together as a class

	2/4
	How do the best teachers conduct class and how do they treat their students?
	Bain Chaps. 5-6***
	Describe the purpose of Introduction to Psychology
	Dream big: What do you want your students to be able to do given perfect conditions?

	2/7
	What are the roles creativity and the arts in an Intro Psych class?
	Robinson pp. 1-16, 82-89, 138-143, 147-156, 196-203, 
Petsko Nature column***
	Discuss if and how to integrate arts and creativity into Intro Psych
	Teams work on course objectives

	2/9
	Significant learning
	Fink pp. 22-59***
	Discuss how to integrate Fink’s six dimensions of significant learning into Intro Psych
	Teams work on course objectives

	2/11
	Course objectives
	Course Objectives due in class
	Decide whether to adopt one or more course objectives from those of other teams.
	Bring one copy of your team’s objectives for each student in class and explain choice of objectives.

	2/14
	Textbooks
	
	Select an Introduction to Psychology textbook
	Teams review sample textbooks

	2/16
	Fixing the status quo
	Eison pp. 157-161, Implementing the Seven Principles***
	Discuss ways to integrate best practices into your Intro Psych course
	Teams select best example of using the best practices.

	Date
	Topic
	Before class preparation
	Learning objective
	In-class activity

	2/18
	NO CLASS
	
	
	

	2/21
	Practice teaching
	Bring list of all materials.
	Give a micro-lesson to a sub-set of your classmates and give feedback to your peers on their micro-lessons.
	Two teams in SH216, two teams in 3rd floor lounge. Students take turns giving lessons and giving feedback.

	2/23
	Practice teaching
	Bring list of all materials.
	Give a micro-lesson to a sub-set of your classmates and give feedback to your peers on their micro-lessons.
	Two teams in SH216, two teams in 3rd floor lounge. Students take turns giving lessons and giving feedback

	2/25
	Practice teaching
	Bring list of all materials.
	Give a micro-lesson to a sub-set of your classmates and give feedback to your peers on their micro-lessons.
	Two teams in SH216, two teams in 3rd floor lounge. Students take turns giving lessons and giving feedback

	2/28
	Integrated Course Design Steps 1 & 2
	Fink pp. 60-81***
	Identify situational factors at various institutions
	Teams identify 3 similarities and 3 differences in their findings.

	3/2
	Course Objectives revisited
	Bring first draft of objectives to class.
	Revise course objectives in light of feedback and new information
	Teams revise course objectives

	3/4
	Assessing learning and teaching
	Bain pp. 150-163, Epilogue***
	Discuss how one can tell if a student has learned. Create an assessment plan.
	Teams work on assessment plans

	3/7
	Assessment plans
	
	Create an assessment plan 
	Teams work on assessment plans

	3/9
	Assessment plans
	
	Create an assessment plan for your class.
	Teams work on assessment plans


	Date
	Topic
	Before class preparation
	Learning objective
	In-class activity

	3/11
	Assessment plans
	Assessment Plan due in class
	Decide whether to adopt one or more ideas from other teams.
	Bring one copy of the assessment plan for each student in class and explain the plan.

	3/14
	Teaching Strategies
	Fink, pp. 130-138, Eison pp. 161-165; Nelson, 1996***
	Decide which teaching strategy (or strategies) your team will use in your Intro Psych class
	Teams compare appealing strategies and decide which (if any) to use. Discuss remaining questions about teaching strategies.

	3/16
	Technology and Learning
	Hannum (2002)
	Read about integrating technology with best practices; articulate a “technology dream.”
	Teams discuss best possible uses of technology and decide how they will use technology.

	3/18-25
	NO CLASS
	
	
	

	3/28
	Practice teaching
	Bring list of all materials.
	Give a micro-lesson to a sub-set of your classmates and give feedback to your peers on their micro-lessons.
	Two teams in SH216, two teams in 3rd floor lounge. Students take turns giving lessons and giving feedback.

	3/30
	Practice teaching
	Bring list of all materials.
	Give a micro-lesson to a sub-set of your classmates and give feedback to your peers on their micro-lessons.
	Two teams in SH216, two teams in 3rd floor lounge. Students take turns giving lessons and giving feedback.

	4/1
	Practice teaching
	Bring list of all materials.
	Give a micro-lesson to a sub-set of your classmates and give feedback to your peers on their micro-lessons.
	Two teams in SH216, two teams in 3rd floor lounge. Students take turns giving lessons and giving feedback.


	Date
	Topic
	Before class preparation
	Learning objective
	In-class activity

	4/4
	Integrated Course Design: Steps 4-6
	Fink pp. 102-129***
	Select one or more rich learning activities to use.
	Teams compare and select one or more rich learning experiences. Brief discussion of selection with full class. Teams articulate necessary details of selected experience(s).

	4/6
	Putting everything together
	Fink pp. 138-154***
	Decide what activities should occur at the beginning, middle, and end of your Intro Psych class.
	Teams work on daily learning objectives and course schedule

	4/8
	Putting everything together
	
	Create daily learning objectives and course schedule
	Teams work on daily learning objectives and course schedule

	4/11
	Putting everything together
	
	Create daily learning objectives and course schedule
	Teams work on daily learning objectives and course schedule

	4/13
	Daily learning objectives and course schedule
	Daily learning objectives and course schedule due in class
	Decide whether to adopt one or more ideas from other teams.
	Bring one copy for each student. Teams justify their choices followed by class discussion.

	4/15
	Unit plan
	
	Create a detailed unit plan.
	Teams work on unit plan.

	4/18
	Unit plan
	
	Create a detailed unit plan.
	Teams work on unit plan.

	4/20
	Unit plan
	Unit plan due in class.
	Decide whether to adopt one or more ideas from other teams.
	Bring one copy for each student. Teams justify their choices followed by class discussion.

	4/22
	NO CLASS
	
	
	


	Date
	Topic
	Before class preparation
	Learning objective
	In-class activity

	4/25
	Course evaluations: What are the best practices that should be evaluated?
	Seven Principles Faculty Inventory, Bain pp. 163-172***
	In preparation to develop a course evaluation that assesses best practices, reflect on the issue of what it means “to teach.”
	Teams work on course evaluation

	4/27
	Course evaluations
	Course evaluations due in class.
	Select the best course evaluation.
	Bring one copy of team’s course evaluation for each student. Teams briefly explain their choices. Class selects/creates the best course evaluation that will be used to evaluated PSY570.

	4/29
	Goals & perspectives reprise
	Completed TPI & TGI due in class. Bring previous TPI & TGI results to class
	Identify changes in your thinking about teaching and learning over the term.
	Compare TGI and TPI responses from beginning and end of the term.

	5/6 1-3PM
	Your syllabus
	Final course syllabus
	Collect ideas & documents you could use in the future.
	Syllabus presentations
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